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Overview of Workshop

� In this workshop there will be an attempt to 

provide information that will highlight:

� How one begins the dialogue with the education system 

to meet individual needs;

� Where one can get information about options, rights, 

and the obligations of the local School Board to meet 

individual needs; and

� How to best navigate both the regular and special 

education systems to meet individual needs.

The Education Act on

Special Education

The fundamental provisions of the 
Education Act governing special education 
in Ontario are based on the five principles 
of:

� Universal Access

� Education at Public Expense

� Access to an Appropriate Program

� Continuous Assessment and Review

� Appeal
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The Special Education Process 

� Concerns about a student’s educational process are noted 
by teacher or parent;

� Referral made to an in-school team;

� Different teaching methods, intervention strategies are 
suggested and may be part of an Individual Education Plan 
(IEP);

� Effectiveness of the interventions and student progress 
monitored;

� Principal or parent(s) may refer the student to a school 
board’s Identification, Placement and Review Committee 
(IPRC) for more formal identification as a special 
education student

The Identification, Placement, and 

Review Committee (IPRC) Process
� Special education students are formally identified 

as “exceptional” through an Identification, 
Placement, and Review Committee (IPRC) process 
as described in Regulation 181/98

� A principal of a school may, on written notice to 
parent(s)/guardian(s), refer a student to an IPRC

� A principal of a school must refer the student to an 
IPRC if a written request is received from a 
student's parent(s)/guardian(s)

� The parent(s)/guardian(s), as well as a student 
who is sixteen years of age or older, have the right 
to attend the IPRC meeting

The Identification, Placement, and 

Review Committee (IPRC) Process

� The IPRC:
� will decide whether a student is identified ‘exceptional’, 

and if so, in what category

� determines what special education placement is 
appropriate

� reviews the identification and placement at least once in 
each school year

� When deciding, the IPRC considers:
� an educational assessment of the student

� and may consider health and/or psychological and/or 
psychoeducational assessments.
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The Psychoeducational or 

Psychological Assessment

� Typically conducted for the purpose of determining an 
individual’s diagnostic status, developmental trajectory, 
whether typical or atypical

� Notes strengths and weaknesses in areas of learning, 
academic achievement, and overall functioning

� Developmental disabilities, or other areas of difficulty 
which may affect learning and the overall developmental 
trajectory can be diagnosed

� The assessment provides recommendations for 
interventions that will affect the developmental trajectory 
beyond the assessment in a positive way

Components of the IPRC Process

The IPRC process has four separate 

components:

� Identification

� Placement

� Review

� Committee

Component 1: Identification

� The assessment information along with 

other information will contribute to the 

decision of Identification

� The first step in the Identification decision  

is the “Determination of Status”

� The Determination of Status relates to the 

student being Exceptional or Not 

Exceptional
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Autism Specific Identification

� is under the umbrella of Communication; specific 
identification is Communication-Autism

� characterized as severe learning disorder that 
includes:
� disturbances in:

� rate of educational development;

� ability to relate to the environment;

� mobility;

� perception, speech, and language;

� lack of the representational symbolic behaviour that 
precedes language.

Component 2: Placement

� Regulation 181/98 requires that an IPRC shall, 

before considering the option of placement in a 

special education class, consider whether 

placement in a regular class with appropriate 

special education services:

� Would meet the student’s needs; and,

� Is consistent with parental preference

� About 80 to 85% of placements across Ontario are 
in regular class

Range of Placements

� A regular class with indirect support where the student is 
placed in a regular class for the entire day, and the teacher 
receives specialized consultative services. 

� A regular class with resource assistance where the student 
is placed in a regular class for most or all of the day and 
receives specialized instruction, individually or in a small 
group, within the regular classroom from a qualified special 
education teacher. 

� A regular class with withdrawal assistance where the 
student is placed in a regular class and receives instruction 
outside the classroom, for less than 50 per cent of the 
school day, from a qualified special education teacher. 
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Range of Placements cont’d

� A special education class with partial integration
where the student is placed by the IPRC in a 
special education class in which the student-
teacher ratio conforms to Regulation 298, section 
31, for at least 50 per cent of the school day, but is 
integrated with a regular class for at least one 
instructional period daily. 

� A full-time special education class where the 
student-teacher ratio conforms to Regulation 298, 
section 31, for the entire school day; 

� The student-teacher ratio in a special education 
class for students with autism is  minimum 1:6. 

Component 3: Review

� An IPRC must conduct an annual review of its 
identification and placement decisions unless the 
parent waives this requirement

� The review may result in a recommendation of 
continued special education programs and services 
as is, or with a change of identification and/or 
placement.

� In response to a written parental request, the 
Review IPRC can also specifically consider the 
progress made by the student in relation to the 
Individual Education Plan (IEP) in their decision.  

Component 4:

Committee

� Regulation 181/98 requires that all School 
Boards in Ontario set up an IPRC that 
meets at least once per year

� The Committee is composed of at least three 
people

� One member of the Committee must be a 
supervisory officer or his/her designate, 
usually a Principal or a Special Education 
representative
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Right of Appeal

� Parents who disagree with an IPRC identification 
and/or placement decision may request that the 
IPRC hold a second meeting to discuss concerns 
or they can file a Notice of Appeal with the Board’s 
Director of Education

� The School Board where there is an appeal will 
establish a Special Education Appeal Board that is 
composed of three people (one of whom is selected 
by the parents) who have no prior knowledge of 
the matter under appeal

� The Special Education Appeal Board will report its 
recommendations in writing to both the Board and 
to the parent(s)

Right of Appeal cont’d

� The parent(s) may accept the decision 
of the Special Education Appeal Board 
or may exercise the right to further 
appeal to a Special Education Tribunal.

� Information about making an appeal to 
the Special Education Tribunal will be 
included as part of the School Board 
Appeal Board’s decision

The Individual Education Plan 

(IEP)
� In the context of an IPRC, the IEP must be developed and 

completed within 30 school days of the IPRC 

� NB: An IEP can be developed for a student at any time if it 
is perceived that the student needs access to special 
education programs and/or services

� The IEP must be developed in consultation with parent(s)

� It must outline the individualized special education 
program based on specific program objectives, learning 
outcomes, and learning strategies that will address the 
individual needs of the special education student

� And it must outline the special education services, i.e., the 
facilities and resources, including support personnel and 
equipment, necessary for developing, implementing, and 
evaluating the special education program.
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The IEP Cont’d

� The IEP must include a statement about how progress will 
be reviewed and evaluated

� For students 14 years and older, excluding gifted students, 
the IEP must include a plan for transition to appropriate 
post secondary school activities such as work, further 
education, and/or community living

� For all autism exceptional students, consistent with PPM 
140, a plan for managing transitions is always included.

� Samples for different profiles may be viewed at 
www.ontariodirectors.ca/IEP-PEI/en.html

� and the guide for IEP development and implementation 
can be seen at

www.edu.gov.on.ca/eng/general/elemsec/speced/guide/
resource/iepresguid.pdf

The IEP Cont’d

� Should there not be agreement with respect to the 
supportive special education programs and services 
needed, special education students and their families have 
the right to have their interests represented

� Shared Solutions - A Guide to Preventing and Resolving 
Conflicts Regarding Programs and Services for Students 
with Special Education Needs accessed at 
www.edu.gov.on.ca/eng/general/elemsec/speced/shared.
pdf is intended to help parents, educators, and students 
with special education needs work together to prevent 
and/or resolve conflicts, and allow students to develop their 
full potential and succeed in school. 

Special Education Money Facts

� The ministry allocates funding to each school 

board using a formula that is based on student 

enrolment and the unique needs of students in 

each board

� Education funding starts with the Foundation 

Grant, which gives every school board a basic level 

of funding for each student that covers general 

costs, such as staff salaries, textbooks, classroom 

computers and other supplies
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Special Education Money Facts

� The Pupil Foundation Grant for the 2011-2012 

school year allocates:

� $5,523.59 for each student enrolled JK-grade 3

� $4,572.56 for grades 4-8

� $5,763.38 for each secondary school student

� Additional funding is provided through special 

purpose grants, the largest being the Special 

Education Grant that provides enveloped 

funding for special education students and 

involves 5 components

Special Education Money Facts

� Component 1 is the Special Education Per-
Pupil Amount (SEPPA) allocated to boards 
on the basis of total enrolment, recognizes 
the cost of providing additional assistance to 
students with special education needs, and 
is currently:

� $935.38 per JK to G3 student

� $718.49 per G4 to G8 student

� $475.24 per G9 to G12 student

Special Education Money Facts

� Component 2 is the High Needs Amount which is 
based on a per-pupil calculation for each 
individual school board based upon its history of 
very high needs students

� Component 3 is the Special Equipment Amount 
(SEA) which provides funding to school boards to 
assist with costs of equipment essential to support 
students with special education needs and after a  
Ministry review of the SEA process in the 2009-
2010 school year, it is too now for the most part, a 
per-pupil allotment system
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Special Education Money Facts

� Component 4, the Special Incidence Portion 

(SIP), up to a maximum of $27,000 per 

student per year supports pupils with 

exceptionally high needs who require more 

than two full-time staff to address health and 

safety needs and for the first time this school 

year, Boards have to document that parents 

have been informed that a SIP claim has 

been submitted to the Ministry

Special Education Money Facts

� The last component, the Facilities Amount 

provides funding for programs serving pupils who 

are receiving their education through facilities 

such as hospitals, children's mental health centres, 

psychiatric institutions, detention and correctional 

facilities, community living/group homes, and 

other social services agencies; the provision of 

education in these facilities is subject to an 

agreement between a district school board and a 

facility under Section 23 of the Act.

New This School Year

� The Behaviour Expertise Amount (BEA) which 

consists of a base amount of $83,615.00 plus $2.80 

per enrolled student

� BEA is intended to build capacity by hiring 

additional board level professionals with Applied 

Behaviour Analysis (ABA) to provide and 

coordinate training on ABA instructional 

methods and resources to ultimately increase 

capacity to use ABA methods when needed.
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What Else is New?

� The Connections Program that has been in place 
since March 2010, available in all 72 publicly 
funded school boards for children who are ready 
to leave IBI services and who are starting or 
continuing in the publicly funded school system

� The ABA Services that are community-based 
services designed to help children and youth with 
autism before and after school develop skills in 
behaviour management/emotional regulation; 
communication, and social /interpersonal daily 

living

Where Do We Get ABA Services?

In Central West:

For 0-8

ErinoakKids Centre for Treatment and Development
2695 North Sheridan Way, Suite 120
Mississauga, Ontario L5K 2N6
www.erinoakkids.ca

For 9-18

Kerry’s Place Autism Services
6660 Kennedy Road, Unit #6
Mississauga, Ontario L5T 2M9

www.kerrysplace.org

What Else is New?

Learning for All currently in draft form is based 
upon the 2005 Education for All document and 
will: 
� encompass Kindergarten to Grade 12 and be issued in 

its final form likely some time in the next school year 

� continue to stress Universal Design and Differentiated 
Instruction for all students as foundational concepts 

� continue to focus on identifying and supporting 
effective teaching, learning and assessment practices 
for all
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What Else is New?

IEP reform is:

� still in process following the Collaborative IEP 
Review initiated in October 2006 in response to 
the Special Education Transformation Report 
which focused on the connectivity of the IEP to 
the Ontario Curriculum and to the Provincial 
Report Card and

� a new comprehensive special education 
document, including the IEP process, is coming 
probably toward the end of this school year

What Else is New?

Policy/Program Memorandum No. 140: 

Incorporating Methods of Applied 

Behaviour Analysis (ABA) into Programs for 

Students with Autism Spectrum Disorders 

(ASD)

� established a policy framework since 2007 to 

incorporate Applied Behaviour Analysis (ABA) 

into school boards’ practices

What Else is New?

The Geneva Centre for Autism Project

established to provide extensive 

opportunities and funding for ABA training 

and professional learning for teachers 

and/or educational assistants and to date 

over 10,000 educators including principals, 

teachers, and education assistants, have 

reportedly been trained to deliver and 

support ABA in schools.
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What Else is New?

Effective Educational Practices for Students with 

Autism Spectrum Disorders: A Resource Guide

released in June 2007 and distributed to school 

boards in the 2007-2008 school year was designed 

to support elementary and secondary educators in 

planning and implementing effective educational 

programs for students with Autism Spectrum 

Disorders in schools, including Applied Behaviour 

Analysis (ABA), where appropriate.

Effective Parent-School Partnerships

� The overall goal is to assist educational personnel 
construct and provide the special education 
program and services that are required to meet 
needs; 

� Meeting needs is an equal partnership between 
willing and able school personnel and equally 
willing and able parents;

� Knowing their children as well as they do, gives 
parents a unique insight into what approaches and 
strategies may be effective in meeting needs.

Information and Resources
� In Regulation 181/98 school boards are mandated 

to produce a parent guide that outlines the special 
education process;

� Associations such as the local chapters of Autism 
Ontario have publications to help navigate the 
regular and special education system; and

� the local Chapters of Autism Ontario also have 
representatives on every Board’s Special Education 
Advisory Committee (SEAC) who are familiar with 
Board procedures; contact information can usually 
be accessed from the school board central office or 
on the Board’s website. 
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Other Information and Resources

� The local regional office of the Ministry of 
Education, Suite 3610, 3300 Bloor Street West, 
Toronto ON M8X 2X3; Tel. 416-325-4149/1-800-
268-5755; Fax 416-325-4153; and 

� The Office of the Provincial Advocate for Children 
and Youth, 401 Bay Street, Suite 2200, Toronto ON 
M7A 0A6, Tel. 416-325-5669/1-800-263-2841; Fax 
416-325-5681; E-mail: 
advocacy@provincialadvocate.on.ca

Other Information and Resources

� Ontario Ministry of Education at 

http://www.edu.gov.on.ca/eng/parents/sp

eced.html

� Council of Directors of Education at 

http://www.ontariodirectors.ca/


